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Abstract: In the general sense, anxiety is a feeling that causes trouble in the mind. Accordingly,
language learning anxiety can be listed as one of the factors affecting learners negatively in and out
of the educational settings due to the Covid-19 pandemic. For this reason, being aware of students’
learning conditions that affect their anxiety level is significant for language teachers to set clear
expectations about the learning outcomes of the school subjects. Regarding young learners in
Turkey, the distance education context is a highly new way to be pursued in the scope of experience.
Considering this information, the current study aims to profile and compare individual language
anxiety levels of 5th-grade students in face-to-face learning and distance learning. Research is
valuable since distance learning is a new concept for young learners in Turkey, resulting from the
pandemic, and very few researchers have focused on young learners in Turkey. The study was
conducted in a state school in Kiitahya. Participants were 5th-grade students from three different
sections of the school. In the study, the Foreign Language Classroom Anxiety Scale (FLCAS) and
its modified distance learning version were used. The results of the two tests were compared. While
some factors do not show a significant difference, some aspects of fear of communication increase
in the target foreign language. However, some items related to fear of making mistakes have
noticeably reduced in distance learning.
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5. Smifta Okuyan Ogrencilerin ingilizce Dersindeki Kaygi Faktorlerinin Uzaktan ve Yiiz
Yiize Ogrenmede Karsilastirilmasi: Bir Vaka Cahsmasi

Ozet: Genel anlamda kayg, zihinde sikint1 yaratan bir duygudur. Buna gére dil 6grenme kaygist,
Covid-19 pandemisi nedeniyle egitim ortamlarinda ve disinda 6grenenleri olumsuz etkileyen
faktorlerden biri olarak siralanabilir. Bu nedenle, 6grencilerin kaygi diizeylerini etkileyen 6grenme
kosullarinin farkinda olmak, dil 6gretmenlerinin okul konularinin 6grenme ¢iktilart hakkinda net
beklentiler belirlemesi agisindan 6nemlidir. Turkiye'deki geng ogrencilerle ilgili olarak, uzaktan
egitim baglami, deneyim kapsaminda izlenmesi gereken oldukg¢a yeni bir yoldur. Bu bilgiler
1s1¢1nda, bu ¢alisma, yiiz yiize 6grenme ve uzaktan 6grenmede 5. sinif dgrencilerinin bireysel dil
kayg1 diizeylerinin profilini ¢ikarmay1 ve karsilagtirmay: amaglamaktadir. Uzaktan egitim, pandemi
nedeniyle Tiirkiye'deki gen¢ 6grenciler icin yeni bir kavram oldugundan ve ¢ok az arastirmact
Tiirkiye'deki geng 6grencilere odaklandigindan aragtirma degerlidir. Aragtirma Kiitahya'da bir
devlet okulunda yapilmistir. Katilimeilar, okulun ii¢ farkli subesinden 5. simif 6grencileriydi.
Arastirmada Yabanci Dil Simf Kaygi Olgegi (FLCAS) ve degistirilmis uzaktan egitim versiyonu
kullanilmistir.  Iki testin sonuclar1 karsilastirlmistir. Bazi faktorler onemli bir farklilik
gostermezken, hedef yabanci dilde iletisim korkusunun bazi yonleri artmaktadir. Bununla birlikte,
uzaktan egitimde hata yapma korkusu ile ilgili baz1 maddeler gozle goriiliir sekilde azalmustir.

Anahtar Sozcukler: Uzaktan egitim, yiiz yiize 6grenme, yabanci dil kaygisi, geng 6grenciler
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1. Introduction

In learning a second language, various individual factors such as motivation, attitude, aptitude, beliefs and
anxiety can be influential. Among them, anxiety is what researchers have been debating for years. Although
some studies accept anxiety as a normal feeling, a high degree of this negatively affects students in learning
and prevents them from being a part of the learning setting ( Yaniafari and Rihardini, 2020). Especially
young learners, who are different from adult learners, should feel comfortable in the classroom while
learning a new language just as they do when learning their mother tongue. However, foreign language
teachers sometimes claim that students prefer remaining silent and avoiding participating in communication
activities due to anxiety. Therefore, teachers experience difficulties fulfilling anxious learners’ needs who
display frustration and are reluctant throughout the lesson while balancing all learners (Nilsson, 2019).

On the other hand, although distance learning is not a new term used for many educational purposes,
including language teaching, whether learners’ anxiety level in distance learning can be less or more
frightening is a matter of discussion (Grant et al., 2014). It would be best to highlight the difference between
distance education and forced distance education. To support this, it can be mentioned that distance
education is a choice, yet forced distance education provides temporary access to education.

In Turkey, distance education is a well-known concept (Geray, 2007); however, it has just entered the lives
of young students with the pandemic process. The 5th-grade students who had just graduated from primary
school were excited to start secondary school and meet new friends and teachers. However, they began to
get used to new terms with the pandemic outbreak. Online lessons obliged them to remain sitting still for a
long time in front of mobile tools, concentrate on the subject, and participate in activities like in the
classroom. With these concerns in mind, this current study primarily aims to research and compare
individual foreign language anxiety levels of 5th-grade students in face-to-face learning and distance
learning.

2. Literature review
2.1. Types of Anxiety

Although the terms anxiety and nervous are generally used interchangeably, feeling nervous and having
anxiety are two very different things. Anxiety is defined as a negative feeling of restlessness, like fear or
danger, which can be mild or severe in some people and under some circumstances (Blau, 1955). Many can
have such a feeling of anxiety in their daily lives. To highlight this, job interviews, exams, and medical
treatments can be accepted as tense situations and admittedly, they lead to anxiety. On the other hand,
foreign language anxiety is anxiety-related to learning a new language, communicating in the target
language, or doing activities in that language (Horwitz et al., 1986). What is more, an emotional change
and negative self-related cognition prevent the learner from effective learning and cause anxiety
(Maclntyre, 1995).

More generally, foreign language anxiety centres around some other anxieties. For example, test anxiety
results from the fear of academic evaluation, failing an important test, and facing unpleasant outcomes of
that failure by the learner (Horwitz and Young, 1991). Moreover, since language learning requires some
skills to be performed in the class and some quizzes and exams are applied regularly, even the most well-
prepared students can make mistakes. So, they feel like they have to perform better than the ideal, which
causes test anxiety and real suffering for learners (Gordon and Sarason, 1955). Some symptoms that test
anxiety sufferers feel in class are nervousness that causes them to forget the subjects they have learned, fear
of failure in the exam and feeling overwhelmed by the number of grammar rules. Many materials they have
to cover (Lisnychenko et al., 2020).

Furthermore, fear of negative evaluation is one of the feelings that foreign language learners experience,
which is defined as feeling incapable of making a social impression and avoiding using the foreign language
due to the negative evaluation fear by others (Aydin, 2008). This sort of anxiety can be caused by other
social or academic evaluation circumstances, not just testing situations. For instance, foreign language
learners have negative evaluation anxiety, fear of making mistakes in language classes, being corrected and
made fun of, being left behind, feeling that their classmates are always better, and feeling embarrassed
about engaging in the courses in foreign language settings. They also have some physical symptoms such
as sweating palms and shaking hands (Horwitz et al., 1986).
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Foreign language learners need to use the target language both in written and spoken form. For this reason,
while speaking in the target language, they feel shy and worried if they do not use the appropriate
vocabulary, grammar, and pronunciation, which causes fear of communication. In fear of getting the correct
meaning, avoidance from peer or group works listening activities are naturally associated with
communication fear. What is more, they feel panicked, clenching their hands, walking back and back, and
low self-esteem when speaking without preparation results from this kind of fear (Lisnychenko et al., 2020).

Different age groups’ anxiety and anxiety levels were also researched through the conducted studies in the
related literature regarding the context of Turkey. To highlight this, Er (2015) examined the level of foreign
language anxiety between the ages of 10 to 18 in Turkey. In order to carry out the study, he studied with
544 students aged 10 and 18 from different schools in Ankara. The data was gathered through FLCAS with
students and a semi-structured interview with two volunteer teachers from each mentioned level. Analysis
of results showed that high school students between 15 and 18 were more anxious than secondary and
elementary school students regarding foreign language learning. The increased anxiety level was accounted
for the critical age period since language learning becomes more challenging when adolescence begins,
which causes anxiety among adolescents. On the other hand, anxiety levels of secondary school and
elementary school learners were low, which could be accepted as a pleasing result and an advantage for
them.

Moreover, Aydn et al. (2018) discussed in their study that in both global and national contexts, foreign
language anxiety studies were mainly focused on adults. For this reason, they conducted a study to examine
the level of communication apprehension, fear of negative evaluation and test anxiety among children in
Turkey. Four hundred ninety-four primary and secondary school EFL learners participated in the study and
answered an adapted version of FLCAS. When the responses were analysed, children experienced a low,
moderate, or high level of anxiety in three categories. They concluded that if learners are well-prepared
before speaking, they do not feel anxious; on the contrary, they are relaxed. For the students, the leading
cause of moderate anxiety is exams. The most anxious situation for the learners is when they do not
understand what teachers say in English.

According to Aydin (2013), various studies examined text anxiety among adult learners. Nevertheless, a
few studies focused on specifically young learners in terms of test anxiety. Therefore, Aydin (2013)
researched the level of test anxiety among young EFL learners with 477 elementary school students at five
different elementary schools in the province of Balikesir. As a result of the study, it was observed that
subjects had a low level of test anxiety in general. Moreover, when they had good scores on a test, it
increased their self-esteem. Also, they stated that they felt more confident and less anxious when they were
informed about the test beforehand and studied sufficiently for the test.

Moreover, the exams sometimes cause some physical and affective problems such as rapid heartbeat,
trembling, panic, worry, and uneasiness before the test. In addition, these cause fear of failure and
depression after the test. According to the study, EFL learners at elementary school can control their
feelings more easily, rarely get confused when they study hard and are not bothered about taking tests.

2.2. Young Learners and Anxiety

Numerous theories and studies have shown that learning a foreign language at an early age favours the
learner. When young learners start to learn a different language other than their family language, they are
curious and willing to learn it. Very young learners are not afraid of making mistakes and are eager to use
what they have learned in their sentences constantly. Based on this, they are accepted as a homogeneous
population as individual differences are less relevant, and their self-perception is very high (Mihaljevi¢
Djigunovi¢, 2015). On the other hand, young learners and adolescents experience some fears about making
mistakes and negative evaluations in foreign language settings. They cannot cope with the anxiety by
skipping classes or changing conditions since the instruction is compulsory. They are in cognitive,
emotional, and linguistic development, affecting their attitudes and metacognitive abilities (Mihaljevié
Djigunovi¢ and Letica Krevelj, 2009). If they are exposed to high anxiety at this young age, it may have
long-term adverse effects. From this point of view, knowing the causes of young learners’ anxiety levels
and bases enables language teachers to make arrangements about both materials and classroom settings to
eliminate the anxiety problem.
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2.3. Distance Learning and Anxiety

In terms of foreign language education, remote teaching in Turkey started in the early 1950s as a public
service by a private educational institution (FONO and Limasollu Naci for teaching English). The Ministry
of Education established the Center for Educative Films to produce educational films for rural people in
villages in 1951. In 1982, the open and distance education program at Anadolu University was established
by MEB and supported by TRT. Distance education is mainly aimed at those with no or less opportunity
for schooling, and it has been successful. With the advent of new informatics and communication facilities,
disadvantaged groups can easily reach various types of distance education programs and materials in
different settings (Geray, 2007). It is good to keep in mind that there is a difference between remote teaching
and emergency remote teaching. While remote education is an option, emergency remote education has a
unique format showing that face-to-face education services are temporarily provided due to crises such as
pandemics (Baymndir and Gokce, 2021).

Traditional educational settings were changed entirely for all school levels. However, when the sudden and
unexpected Covid-19 pandemic hit the whole world, distance learning, a new concept for primary and
secondary school students, took its place in people’s lives in early 2020 in Turkey. Distance learning
compelled learners to learn new concepts about computers and digital technology and caused ambiguity.
Apart from these problems, feeling isolated, fear of the illness itself, decreased physical arousal, being away
from school and friends, lack of motivation, inability to follow the flow of online lessons, and not getting
instant feedback caused a disadvantage for young learners. All these problems are a potential source of
anxiety. According to Pichette (2009), distance language learners have to deal with instructional
technologies to communicate and target language to interact with their peers and teachers.

In a study conducted by Alshahrani and Alandal (2015), 260 sixth grade students’ anxiety levels in EFL
classes in Saudi Arabia were researched through FLCAS and personal interviews with highly anxious
participants. As a result of the study, eight items scored above 50 % gathered to summarise the most
effective causes of anxiety. Item 17 was responded affirmatively by 69.4 % of students. More than half of
the students do not feel comfortable in language classes in a traditional setting. It can be said that they are
not well motivated to attend the class since they lack self-confidence, anxiety, and fear of their teachers.
More importantly, item 21, about test anxiety, is the second item that scored affirmatively by 58.4 %. This
shows that students feel anxious while they sit for a language test.

Pichette (2009) compared the anxiety profiles of 186 students who are undergraduates in face-to-face and
online learning at three levels. Participants are French speakers who were learning either English or Spanish
through online lessons in Canada. They are regular distance learning students. The FLCAS measures
general anxiety and anxiety related to oral communication, the Foreign Language Reading Anxiety Scale,
which assesses learners’ reading anxiety, and the Daly—Miller Writing Apprehension Test, which measures
writing anxiety, were employed. Therefore, speaking, reading, and writing anxieties were evaluated
together. Using independent samples T-tests, no differences in anxiety levels between the two settings were
found when all three levels were studied together. However, it was stated that advanced language students
in online lessons have less anxiety while intermediate and lower students have high anxiety levels in face-
to-face settings. It can be said that students feel more relaxed and less anxious after getting used to distance
platforms and instructional technologies than their friends in the traditional classroom. Therefore, online
settings are accepted as an advantage in this study.

In a study carried out by Lisnychenko et al. (2020), 38 university students’ different anxiety levels in
classroom and distance learning settings were investigated. FLCAS were administered under pandemic
circumstances in 2020. The same questionnaire was applied to the same group after three months. A
tendency of anxiety due to changes in the learning context and the character of distance learning was
observed, and in accordance with this, students’ communication apprehension increased. In addition,
compared with the traditional classroom settings, the significant growth of fear of negative evaluation in
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distance learning was outstanding. However, the students’ fear of making mistakes in distance learning was
noticeably reduced.

Rahmati and Ajeng (2021 ) tried to examine the foreign language anxiety in speaking classes of 120
university students, both online and face-to-face, under Covid-19 pandemic circumstances in Indonesia.
Data was collected in the 2019-2020 academic year. Two questionnaire sets were administered via Google
forms to compare foreign language anxiety levels during face-to-face speaking class and online speaking
class by adding an additional open question asking the reason why they feel more comfortable in two
learning settings. According to the responses of the students to the open-ended question, students feel more
comfortable while speaking in distance learning with being away from the center. At the end of the study,
they concluded that online speaking classes are less threatening for the students since they do not directly
face the teacher and their mates.

In their study, Kaisar and Chowdhury (2020) researched virtual classroom situations and the anxiety of
language learners. 104 university students from different universities in Bangladesh answered a self-made
Foreign Language Virtual Classroom Anxiety Scale and in-depth questions. Results of the study show that
students generally feel more comfortable and relaxed in real classrooms. In virtual classes, on the other
hand, they feel isolated in front of computers and feel the absence of their classmates and teachers.
Moreover, they do not feel a part of a classroom or group work in virtual classes unless it is arranged with
more interaction. The fear of disconnection also causes anxiety among students. Sitting in front of a screen
for a long time and being away from any physical activity also makes students more nervous.

Finally, Aydin (2018), in his research synthesis on the issue, searched FLA on distance learning and found
that the results of distance language learning and language learners’ anxiety levels were confusing. To
illustrate this, Rahimi and Soleymani (2015) investigated mobile learning and its effects on listening anxiety
among 50 Iranian EFL learners. Mobile devices for listening activities reduce listening anxiety among
students. However, in general, Aydin (2018) reviewed several studies and concluded that distance learning
does not affect the anxiety levels of foreign language learners.

Considering these studies, the current study aims to determine foreign language anxiety levels of young
learners in the context of both face-to-face and distance learning. Also, by comparing these two anxiety
levels of students, it is aimed to make inferences about the communication apprehension, test anxiety and
fear of negative evaluations.

2.4. Aim of the Study

Foreign language anxiety has been a phenomenon that has been researched for over 30 years. However,
few studies have examined foreign language anxiety in the context of both online and face-to-face learning
environments. In line with the following guiding questions, this study aims explicitly to find an answer to
the following research questions:

1. What is the anxiety level of 5th-grade students in face-to-face learning?

2. What is the anxiety level of 5th-grade students in distance learning?

3. Are there any significant similarities and/or differences between face to face and distance learning
regarding the anxiety factors?

3. Method
3.1. Participants
The given investigation was conducted on 5th-grade students of Aksemseddin Secondary School in

Kitahya, in the spring semester of the 2020-2021 academic year. Sixty-nine students from three different
school sections (5A, 5B, 5C) participated in the first survey, and 61 students participated in the second
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survey. All the study participants are female because of the type of school. All the participants have
graduated from different primary schools and have just enrolled in secondary school. Moreover, they had
face-to-face and distance teaching last year at primary school due to the coronavirus threat. Therefore,
participants had a two-week face to face education for the first semester. Except that all the lessons were
conducted via online tools such as Zoom or EBA. The second term of the school began in February since
students were exposed to three regular hours of English in a week through Zoom.

3.2. Data Collection

To explore the guiding questions mentioned above, the Foreign Language Classroom Anxiety Scale
(FLCAS), which was developed by Horwitz, Horwitz, and Cope (1986), is described and how foreign
language educators can reap the benefit of this as a tool in their online and face-to-face classrooms to
measure their students’ perceived foreign language anxiety levels. The Foreign Language Classroom
Anxiety Scale (Horwitz et al., 1986) with a 5-point-items Likert scale was administered to the participants.
This scale has 32 items measuring communication apprehension, fear of negative evaluation and test
anxiety (Horwitz et al., 1986). Items 14 and 31 were excluded from this scale due to being about speaking
with a native speaker. If each item is examined, it can be seen that items 1-4-9-14-17-23-26-28-29-31 are
related to communication apprehension, and items 3-5-6-8-10-11-12-15-16-19-20-21-24 are related to test
anxiety. The ones 2-7-13-18-22-30-32 are related to fear of negative evaluation. The main reason for using
this scale for the research is its validity and reliability for both classroom and online settings. In the 5-point-
items Likert scale, point 1 is “Strongly Agree”, point 2 is “Agree”, point 3 is “Neither Agree nor Disagree”,
point 4 is “Disagree”, and point five is “Strongly Disagree” in the statements. On the scale, some items
reflect anxiety, and some reflect non-anxiety. Items 2, 5, 8, 11, 17, 21, 27 and 31 reflect a lack of anxiety,
and others reflect anxiety factors.

The existing anxiety scale of Horwitz was adapted by using some distance learning items for this current
study. So, two surveys were applied, one is about traditional classroom teaching, and the other is about
online education. For this reason, in the scoring process, these items were reversed. For example, the first
item of the first scale was ‘I never feel quite sure of myself when I am speaking in English in the classroom’
while the first item of the second scale was ‘I never feel quite sure of myself when I am speaking in English
in online lessons.” The other 32 things followed that rule and continued. The researchers translated the
surveys into Turkish and checked by the experts in the same field to test whether participants would
understand the same meaning. Also, a Turkish version of the scale (Aydin et al., 2016) was referred.

Required data was collected via Google forms. At the beginning of the process, they were informed that
answering these questions was up to their willingness, and all the obtained data would be used just for this
research. Accordingly, participants answered the face-to-face classroom anxiety scale questions in March.
Participants were reminded that they would think about traditional face-to-face learning while answering
all the questions on the first scale. Sixty-nine students answered the first scale. After a month, they answered
the second scale about distance learning. They were again reminded that they would just consider the
distance learning conditions while answering these questions. For the second scale, 61 students answered
the questions.

4. Data Analysis and Findings

After applying the same surveys to the same group of students for a month, students’ anxiety levels in
distance learning and face-to-face learning were calculated under quarantine regulations. The results of
both surveys were compared by using a T-test. The results of the study are shown in Table 1 as follows.

Table 1.

Overview of Participants’ Profile

Face-to-Face Anxiety Scale Distance Learning Anxiety Scale
Age 10 23 17
Age 11 45 43
Age 12 1 1
Total Number 69 61
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It should be recalled that this study is a within-subjects design in which the scores obtained from the same
group of participants at different times, and Table 1 shows an overview of the participants. Additionally,
since the survey is applied to the same group twice, using Cronbach’s alpha, the reliability coefficient of
both data was computed. The alpha scores seem to be highly reliable for both data (o = .944 and a = .939,
respectively).

Research Question 1: What is the anxiety level of 5th-grade students in face-to-face learning?

One-sample statistics were applied to answer the first research question. Descriptive statistics results show
that the population mean score is 32x3=96 points, whereas the sample means the score is 78.74. So, it can
be said that students did not have too much anxiety in face-to-face learning. (78.73<96).

Research Question 2: What is the anxiety level of 5th-grade students in distance learning?

For the second research question, the same steps were followed as in the first question to evaluate students’
anxiety levels in distance learning. One-sample statistics and descriptive statistics results display the
population mean 32x3=96 points, whereas the sample mean is 83.71. It can be said that the expected anxiety
level of students is less than the population mean score (83.71< 96). Students did not have too much anxiety
in distance learning.

Research Question 3: Are there any significant similarities and/or differences between face to face and
distance learning regarding the anxiety factors?

Although the anxiety levels of the students were found to be low when they were evaluated separately in
both forms of education, it was observed that the anxiety levels of the students in distance education were
higher than the anxiety levels in traditional education when compared with each other as the paired samples
statistics of face-to-face and distance learning shows (83.70> 80.59).

The paired samples test shows no significant difference between face-to-face and distance learning
regarding their anxiety factors (t= -.619; p< .538).

When the comparative analysis of the mean scores of both surveys is observed, while the mean scores of
some items do not change much, the scores of some items change a little.

Suppose the percentages of participants’ responses to each item in both scales are analysed and compared
in detail. In that case, the three components (communication apprehension, test anxiety, and fear of negative
evaluation) can be explained explicatively. For this reason, percentages were calculated using the number
of students who responded to the questionnaire items (strongly agree, agree, neutral, disagree, and strongly
disagree). Disagree and strongly disagree percentages were summed as negative responses, and consent
and strongly agree rates were calculated as positive responses. Table 2 shows the ten items that vary most
according to the answers given by the students in the two learning environments.

Table 2.

Comparison of Most Varying Items in Two Learning Environments

Face-to-face learning Distance learning

Agree (A) Disagree (DA)  Agree (A) Disagree (DA) Difference
Item 8 72.5% 10.1% 53.2% 21% 19.3%
Item 4 17.4% 63.8% 32.3% 43.5% 14.9%
Item 3 18.8% 65.2% 30.6% 50% 11.8%
Item 19 53.6% 36.2% 42% 46.8% 11.6%
Item 32 43.5% 33.3% 54.8% 27.4% 11.3%
Item 11 55% 23.2% 45.1% 30.6% 10%
Item 6 7.3% 75.3% 16.2% 67.7% 8.9%
Item 14 34.8% 37.6% 43.6% 41.9% 8.8%
Item 13 23.1% 75.3% 14.5% 71% 8.6%
Item 16 1.5% 86.9% 9.7% 69.4% 8.2%
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4.1. Test Anxiety

Items 3, 6, 8, 11, 16 and 19 show test anxiety on the scale. As shown in the table above, item 8, “I am
usually at ease during tests in my English classes”, has a 72.5% agreement in face-to-face settings; on the
contrary, it has 53.2 % agreement in distance learning. It shows that while students feel more relaxed about
tests in English in classroom settings, they feel more stressed in distance learning. So, it can be said that
learners may have test anxiety in distance learning. That may be because of students’ easily asking questions
about clarifications and misunderstandings about the test in the face-to-face classes. They may not feel at
ease during the test in distance education because when they unmute themselves simultaneously and ask
questions one by one in the online connection, they both reduce their test time and cause voice confusion.
For this reason, they can avoid asking questions at the time of the test and feel anxious.

Item 3, which shows test anxiety again, “I tremble when I know that I am going to be called on in English
class,” has more affirmative responses in distance education (30.6%) than face-to-face learning (18.8%). It
indicates that they can answer questions that the teacher directs to them more easily in class; however, they
cannot participate in distance learning.

While almost two-thirds of the students (75.3%) gave negative answers about classroom settings to item 6,
“During English class, I find myself thinking about things that have nothing to do with the course,” this
rate decreased slightly for distance learning (67.7%). According to the descriptive statistics frequency of
distribution of the data, the findings might show us that the students in distance learning seem to be more
distracted during the pandemic.

Item 16, “I often feel like not going to my English class.” has the fewest affirmative response on the scale
in terms of both classroom and distance learning settings, although there is a slight increase in distance
learning among both. It shows that majority of the students like language classrooms in traditional settings
more than distance learning. It may be because face-to-face interaction in activities and games is high in
class. However, there is little interaction between students while doing an activity or playing a game,
especially if their cameras are off. They cannot feel that energy or enjoyment in online lessons.

Item 19, which shows test anxiety again, “I can feel my heart pounding when I am going to be called on in
my English class,” has more affirmative responses in face-to-face learning this time (53.6%) when
compared with distance learning (42%).

Item 11, “I do not understand why some people get so upset over English classes”, has 55% affirmative
responses in-class teaching while it has 45.1% affirmative responses in the distance learning setting. Thus,
there is a decrease in affirmative answers on the second scale. All the relevant items are shown in the Table
3 as follows.

Table 3.

Comparison of the Foreign Language Text Anxiety Scores
No ITEM CL-M DL-M
3. I tremble when | know that | am going to be called on in English class. 2.13 2.58

6. During English class, | find myself thinking about things that have nothing 1.86 2.58
to do with the course.

8. I am usually at ease during tests in my English classes. 4.0 2.37

11.  1do not understand why some people get so upset over English classes. 2.46 2.70

16. 1 often feel like not going to my English class. 1.50 1.80

19. I can feel my heart pounding when | am going to be called on in my English 3.20 2.90
class.

CL-M: Classroom Learning Scale Mean, DL-M: Distance Learning Scale Mean
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4.2. Fear of Negative Evaluation

Item 13 and 32 shows fear of negative evaluation on the scale. Item 13 on the scale “It embarrasses me to
volunteer answers in my English class.” has more positive responses about classroom learning (23.1%)
when compared with positive reactions of distance learning (14.5%). This shows that they feel more relaxed
about being volunteers to answer the question in the online setting.

Again, concerning the fear of negative evaluation, more than half of the students (54.8%) in distance
learning feel anxious when they ask questions they have not prepared in advance, as Item 32 indicates.
However, in-class settings have fewer affirmative responses (43.5%), which show they feel less anxious.
All the relevant items are shown in the Table 4 as follows.

Table 4.

Comparison of the Foreign Language Fear of Negative Evaluation Anxiety Scores

No ITEM CL-M  DL-M
13. It embarrasses me to volunteer answers in my English class. 1.88 2.01
32. I getnervous when the English teacher asks questions that I have not prepared  3.13 211

in advance in class.
CL-M: Classroom Learning Scale Mean, DL-M: Distance Learning Scale Mean

4.3. Communication Apprehension

Two of the items on the scale that show communication apprehension, item 14, “I get upset when I do not
understand what the English teacher is correcting in English in class.” has fewer affirmative responses about
class learning (34.8%), more affirmative responses about distance learning (43.6%).

Another item, Item 4, “It frightens me when I do not understand what the teacher is saying in English in
class”, has the second-highest difference between the two learning settings (14.9%). It shows a
communication apprehension in distance education. When they do not understand what the teacher is saying
in English in the classroom, they feel less anxious. However, in distance learning, they get more confused
and feel anxious when they do not understand what is going on in English. They may avoid communication
online due to the same reason as item 8. All the relevant items are shown in the Table 5 as follows:

Table 5.

Comparison of the Foreign Language Communication Apprehension Anxiety Scores

No ITEM CL-M DL-M

4. It frightens me when | do not understand what the teacher is saying in English  2.24 2.82
in class.

14. 1 get upset when | do not understand what the English teacher is correcting in  2.95 2.98

English in class.
CL-M: Classroom Learning Scale Mean, DL-M: Distance Learning Scale Mean

As a result, after analyzing the ten items that vary most according to the answers given by students, the
most varying type of anxiety is test anxiety, with six things out of ten.

5. Discussion, Conclusions and Suggestions

The unique aspect of this study and its contribution to the literature on foreign language anxiety is that it
compared young learners’ anxiety levels in two different learning settings. Students’ anxiety profiles
needed to be researched and compared because distance learning resulting from the pandemic is a new
concept regarding foreign language learners. 5th graders, who graduated from primary school and enrolled
in a new school, were subjected to distance education before they had a chance to meet their classmates.
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This revealed two situations for them to get used to a new classroom and a new education model. For this
reason, the study was conducted with 5th-grade students. First of all, like the previous studies in the field,
this study tried to evaluate the anxiety level of students in the traditional setting, whether they have a high
or low anxiety level regarding test anxiety, communication apprehension and fear of negative evaluation
since they are foreign language learners (Horwitz, 1986). It is worth noting that both surveys were
administered during distance education under pandemic conditions, and the students were reminded that
when answering the survey about face-to-face education, it should be answered by considering face-to-face
education circumstances in previous years.

When relating the findings of this study to the conducted studies mentioned before, it has similar findings
to Er (2015) about primary and secondary school learners’ low level of foreign language anxiety in the
classroom settings. Although the subjects in this study do not have statistically significant anxiety levels in
the two learning settings, there is an increase in distance learning regarding test anxiety compared to each
other. Moreover, it was stated in the study carried out by Aydm (2013) that elementary school students
have low test anxiety. Aydin et al. (2018) found in their study that when students are well-prepared for an
exam or an assignment, they feel relaxed and eager to communicate in the target language. The moderate
and high anxiety levels are due to the exams and students’ inability to understand what the teacher is saying
in the target language. The study has similar findings to our study in terms of these factors, especially in
face-to-face learning. Kaisar and Chowdhury’s study (2020) suggests that students in virtual classes do not
feel like a part of an on-site class. So they prefer traditional classrooms instead of virtual ones, which is
similar to our study. Pichette (2009) tried to find students’ anxiety levels in two learning settings similar to
this recent study. However, participants of the study were regular distance learning students, not forced
distance learning students. So, for that study, distance learning settings were accepted as an advantage for
students’ low anxiety levels, which is different from our study.

Also, Rahmati and Ajeng (2021) found that distance education has a relaxing effect on students’ speaking
performance, which is inconsistent with our study. Contrary to Alshahrani and Alandal’s study (2015),
students have a tendency to like language classrooms and feel more motivated to participate in classroom
learning and lessons in distance learning. They do not bother to have more English lessons. Lisnychenko
et al. (2020) argued the decrease in fear of making mistakes in the distance learning setting in their study.
Similarly, subjects of this study are also less fearful about making mistakes in distance learning. All in all,
in line with Aydin’s findings (2018), distance education does not have an effect on the anxiety levels of
foreign language learners in general, even when slight differences were observed.

In terms of the research questions, it was concluded that there were some positive and negative effects of
the transition to an online distance mode of learning, and this could be observed. Although the statistical
results of the two scales do not indicate anxiety in both face-to-face and distance learning, it is clear that
there is an increase in the level of anxiety in the second form.

Regarding communication apprehension, the percentage of total agreement of responses decreases in four
items (items 17, 26, 28, 31) in distance teaching. On the other hand, the percentages of the rest of the things
increase in distance teaching. Thus, they feel less anxious about communicating in the foreign target
language in the classroom. Also, they experience nervousness when they are expected to speak
spontaneously without preparation in distance learning.

Students’ affirmative responses to the items related to the fear of negative evaluation on the scale tend to
increase in distance education form. Most students know that other students are better than themselves and
worry about making mistakes in distance education. On the contrary, they feel less anxious to volunteer
answers in English in online lessons.

There have also been both increases and decreases in text anxiety items in distance education form. Students
feel more nervous when they have a problem remembering the words or correcting them in online lessons.
However, they prefer to attend face-to-face classes more rather than online classes. Compared with other
online lessons in the curriculum, students feel more relaxed in language classes than others in line with
their reactions to online lessons in the listed items. Lisnychenko et al. (2020) promote positive changes in
the level of foreign language anxiety to the program’s flexibility, more student autonomy, weakening of
teachers’ classroom control, lack of evaluation, and isolation from the classroom environment. Based on
our knowledge and experience, it can be inferred that some students feel more relaxed when they connect
the online lessons with their cameras off and voices muted. They do not feel obliged to actively participate

41



Innovational Research in ELT, Volume 3, Issue 1, 2022

in the lesson by answering the teacher’s questions or communicating with friends. As for the negative
bearing reasons, Lisnychenko et al. (2020) emphasise the effects of the character of distance learning itself,
changes in the learning context and form, online connection and communication problems, lack of social
interaction, zoom fatigue, being unable to show understanding instantly, lack of verbal or emotional sharing
with peers and teacher, poor feedback. Presumably, internet connection problems and technical deficiencies
are among the issues of the nature of distance learning itself.

Students can be well aware of its symptoms and reasons, their own emotions and reactions, and strategies
to deal with problems to reduce or prevent foreign language anxiety. Students can become more qualified
in distance education by looking for ways to be more attentive while listening, asking for clarification or
repetition when something is missing, and coping with technological deficiencies.

Pedagogical outcomes include suggested techniques and interventions to help online foreign language
learners feel less isolated, less anxious, and more connected to their teachers and peers. Considering the
large number of students currently participating in online foreign language learning due to COVID-19, it is
significant to consider how influential factors such as anxiety can hinder learning outcomes. In addition,
foreign language teachers and students have had to make a rapid transition to the online environment
without adequate time and preparation, which is an additional source of anxiety and other concerns for
students and teachers alike.

6. Limitations of the Study

As with most studies, this study may have several limitations regarding the participants’ profile, number,
age, background, or data collection tool. In the broadest sense, findings and results are based on this specific
group of students’ perceptions and beliefs about two forms of education. The participants are called young
learners whose age range is between 10 and 12. They belong to just a state secondary school in Kiitahya,
which means they may not represent the samples of actual classroom interactions in the whole universe.
Most young learners enjoy learning a foreign language, participating in all learning settings voluntarily,
and using the language outside the class as much as possible. In particular, participants of this study are
successful students who have done prosperous studies in primary school and entered this project school
with an exam. When their opinions about language class are received, most students express that they all
love the lesson very much, even as their favourite subject. For this reason, their answers may contain a
positive bias.

Since this research was more concerned with general anxiety levels among learners in class and distance
learning, further research might investigate the individual anxiety levels of students and the reasons for it
by adding more tools like personal interviews. Also, research about the sources and causes of anxiety for
specific language skills can shed light on educational issues.
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